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ABSTRACT

PHE Canada, with the financial support of the Max

Bell Foundation, conducted a systematic review of
both national and international Healthy School*
evaluation reports. Building on this, PHE Canada then
undertook a meta-analysis to harvest the outcomes
and the contribution of healthy school activations to
the Search Institutes Developmental Assets Framework
that outlines what young people need to thrive and
grow into healthy, responsible, and resilient adults. The
findings revealed substantial benefits of healthy school
activations, most notably a 35% increase in feelings of
safety, a 38% rise in social competence, a 44% increase
in commitment to learning, a 35% increase in health-
promoting habits and behaviours, and a 40% increase
in feelings of meaning and purpose.

In the final stage of this project, PHE Canada
extrapolated the findings to estimate the broader, long-
term ripple effects of healthy school activations. By
mapping out these potential outcomes, we highlighted
how investing in healthy schools contributes to
building healthier, more resilient individuals and
communities.

This analysis not only underscores the value of
healthy schools but also highlights the importance of
investments and collective effort in building healthy
schools. These results provide critical insights for
policymakers, educators, parents, and community
stakeholders on how to maximize the lasting impact
of nurturing health and well-being within K-12
educational environments.

1 The term healthy school is used throughout this paper. Equivalents include health-promoting schools, the whole school, the whole community, the child model, and the healthy
certification program. Regardless of the name, the common thread is that all are based on the Comprehensive School Health Model.
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INTRODUCTION

In 1986, the World Health Organization (WHO)
published their Ottawa Charter for Health Promotion,
emphasizing the vital role that schools have in
supporting the well-being and well-becoming of
children and youth, offering a unique opportunity

to lay the foundation for lifelong health through
education and community engagement. Since the
Charter’s release, education systems across the world
have initiated a plethora of healthy school activations.
However, these activations often have limited resources
and capacity, are fragmented, and have a tendency to
function as isolated, one-time initiatives.

In Canada, PHE (Physical and Health Education)
Canada and the Canadian Healthy Schools Alliance
established Canada’s first Healthy School Standards.
The World Health Organization's Whole-School
approach, Dr. Kate Storey's Essential Conditions, and
the Comprehensive School Health model serve as the
foundation for these standards, which aim to enhance
the effectiveness and sustainability of healthy school
initiatives. Since the standard’s creation, they have
attracted interest from around the world.

The standards list three foundational elements required
to establish a fertile foundation from which activations
can grow and thrive (Figure 1). A comprehensive whole

school approach, which integrates the social and
physical environment, teaching and learning, policy,
and partnerships with families, communities, and

other key stakeholders, forms the foundation for these
fundamental elements. The Joint Consortium of School
Health asserts that synchronizing actions across all four
components enables students to reach their maximum
potential as learners and become healthy, productive
members of society (Joint Consortium for School
Health, n.d.). Building on this foundation, the Healthy
School Standards outline eight implementation
standards that empower school communities to

carry out their tailored plans, leveraging their unique
assets and addressing social, relational, and systemic
dimensions to meet their specific interests (Figure 2).

The Standards promote a strengths-based approach
focused primarily on two areas: illuminating

and deepening the strengths within the school
community and moving from fragmented activities

to a comprehensive approach. In these healthy
environments and cultures, the protective factors and
resilience necessary for health and well-being can
thrive, and unhealthy behaviours are less likely to take
root (Canadian Healthy School Standards, 2021).

Figure 1. Foundational Standards (Canadian Healthy School Standards, 2021)
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Figure 2. Implementation standards (Canadian Healthy School Standards, 2021)

Across the world, approaches to school health are
similar to what is outlined in the Canadian Healthy
School Standards. Despite differences in the names of
the approaches, these approaches share a commitment
to promoting well-being through a comprehensive
approach that is driven by a collaborative approach.

Itis the intention of the Canadian Healthy Schools
Alliance (the Alliance) to ensure that all schools

in Canada are healthy schools (Canadian Healthy
Schools Alliance, n.d.). To this end, PHE Canada, as the
backbone organization for the Alliance, conducted a
comprehensive review of existing research on healthy
schools to harvest their outcomes. We then contrasted
the findings with the Search Institute's Developmental
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Assets Framework, with the goal of understanding

the contribution of healthy school activations on the
growth of key developmental assets that young people
need to thrive and grow into healthy, responsible,

and resilient adults. Specifically, it examines whether
these activations contribute to external assets, such as
supportive relationships and empowerment, while also
nurturing internal assets like positive identity and social
competencies.

By assessing these connections, we sought to
understand the broader ripple effects of healthy
schools on both individual and collective development,
ultimately looking to validate the transformative
potential of the healthy school activations on students,
educators, and the school community.



AIMS AND RESEARCH

QUESTIONS

The aim of this study was to ascertain the impact of
healthy school activations and their contribution to
the building of key developmental assets in children
and youth and the ripple effect of this on the boarder
community.

The research questions that shaped this study were:

METHODOLOGY

Phase one of this study involved a systematic review
process aimed at harvesting the evidence of the impact
of healthy school activations. We used databases such
as ERIC, Web of Science, Medline (PubMed), Scopus,
and CINAHL (EBSCO) to search peer-reviewed journals
and other systemic reviews across all years and
countries.

The search focused on K-12 students or school staff
who participated in a healthy school activation,

with titles containing specific keywords such as
"Comprehensive School Health," "Health Promoting
School," "Healthy Schools," "Whole School," "Whole
Community," "Whole Child Model," "Healthy School
Certification Program," "Wholistic Model," and "Apple
School," along with impact-related terms like "impact,"
"return," "benefit," "value," "evaluation," "assessment,"
and "measurement." Further inclusion criteria are
detailed in Table 1.
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e What is the impact on those who experienced a
healthy school activation?

@ What is the connection between these impacts
on the Search Institutes Developmental Assets
Framework?

@ What are the long-term ripple effects of
these findings on students and their school
communities?

The search yielded a total of 505 papers across

the databases ERIC (176), Web of Science (105),

Scopus (125), PubMed/Medline (55), and CINAHL

(44) (Figure 3). After excluding 102 duplicates, 313
unique papers were included for further review. We
used Covidence to further screen articles based on

the presence of healthy school activations related

to the four pillars of comprehensive school health—
teaching and learning, the social and physical school
environment, partnerships and services, and/or policy
implementation—that had a measured impact. The
intervention focused on exposure to a healthy school
activation, with comparisons made between those who
experienced the program and those who did not, where
applicable. Through this, we selected 50 papers.



Table 1. Inclusion criteria for studies in systematic review

Papers

Population

Peer-reviewed data from qualitative,
quantitative, or mixed methods

K-12 students
Teachers and stakeholders
Pre-service teachers

Grey literature, research reports, doctoral
theses and unpublished studies

Out-of-school

Intervention/

Health Promoting School exposure

Health Promoting School

exposure implementation process/orientation
Studies about the impact of healthy
Comparator / .
schools versus schools with no healthy
Context L
school programming implemented
Focus on specific aspects of the
Outcome TPERE L Ea el e e implementation process, not on the
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program

intervention impact

Figure 3. PRISMA diagram showing the included and excluded studies
throughout each stage of the systematic review.



Of the 50 papers, 27 used the term “whole school," 11
“comprehensive school health," 7 “health-promoting
school interventions," 2 whole school, whole
community, whole child,” and 2 "school-based healthy
school intervention”. The 50 selected papers included
contributions from Australia (8), Canada (10), China (3),
Denmark (1), England (6), Ireland (3), the Netherlands
(5), New Zealand (2), Oman (1), Scotland (2), Taiwan (1),
Turkey (1), and the United States of America (6).

Once the papers were selected, phase two included
categorizing each paper based on how its healthy
school activation supported, enhanced, or intersected
with the key components of the Search Institute's
Developmental Assets Framework.

The Search Institute’s Developmental Assets
Framework identifies the positive qualities,
relationships, and opportunities that young people
need to thrive and grow into healthy, responsible, and
resilient adults. The Developmental Assets Framework
is rich in research and widely used in educational
settings, youth programs, and community initiatives
to guide strategies for supporting youth development.
It's based on the idea that the more assets a young
person has, the more likely they are to make healthy
choices, achieve academic success, and avoid high-risk
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behaviours. According to the Search Institute, “when
young people have more assets, they are: more likely
to thrive now and in the future; less likely to engage in
a wide range of high-risk behaviours; and more likely to
be resilient in the face of challenges (Search Institute,
n.d.).

These assets are grouped into 40 developmental

assets and are organized into two broad categories
(Table 2). The first 20 assets are external, referring to
the experiences and opportunities available within
families, schools, youth programs, and communities.
The remaining 20 assets are internal, representing

the personal skills, values, and self-perceptions that
enable young people to make positive choices and take
responsibility for their lives, maintain independence,
and flourish. Of these 14 external assets, all 20

internal assets (marked in bold) can be supported
through a healthy school approach. By mapping these
relationships, we were able to identify areas of strong
influence, providing a clear understanding of the extent
to which each study contributed to the promotion of
these assets in educational contexts.



Table 2. Search Institute’s Developmental Assets copied with permission from www.search-institute.org

External Assets Internal Assets

Support Commitment to Learning

1. Family Support: Family life provides high 21. Achievement Motivation: A young person is
levels of love and support. motivated to do well in school.

2. Positive Family Communication: The young 22. School Engagement: A young person is
person and their parent(s) communicate actively engaged in learning.
positively, and the young person is willing to 23. Homework: A young person reports doing

seek advice and counsel from parents. at least one hour of homework every school

3. Other Adult Relationships: A young person day.
receives support from three or more non-

tal adult 24. Bonding to School: A young person cares
parental adults.

about their school.
4. Caring Neighbourhood: A young person

% . . 25. Reading for pleasure: A young person reads
experiences caring neighbours.

for pleasure for three or more hours per
5. Caring School Climate-School provides a week.
caring, encouraging environment.

6. Parent Involvement in Schooling: Parents
are actively involved in helping young
people succeed in school.

Empowerment Positive Values
7. Community Values Youth: A young person 26. Caring: A young person places high value on
perceives that adults in the community helping other people.
value youth. 27. Equality and Social Justice: A young person
8. Youth as Resources: Young people are given places high value on promoting equality and
useful roles in the community. reducing hunger and poverty.
9. Service to Others: A young person serves 28. Integrity: A young person acts on convictions
in the community for one hour or more per and stands up for her or his beliefs.
week. 29. Honesty: A young person "tells the truth
10. Safety: A young person feels safe at home, even when it is not easy."
school, and in the neighbourhood. 30. Responsibility: A young person accepts and

takes personal responsibility.

31. Restraint: A young person believes it is
important to take care of themselves and
avoid harmful habits and behaviours.
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External Assets

Internal Assets

Boundaries and Expectations

11. Family boundaries: The family has clear rules
and consequences and monitors the young
person’s whereabouts.

12. School boundaries: The school provides
clear rules and consequences.

13. Neighbourhood Boundaries: Neighbours
take responsibility for monitoring young
people’s behaviour.

Adult Role Models—Parent(s) and other
adults’ model positive, responsible
behaviour.

14

.

15. Positive Peer Influence: A young person's
best friends’ model responsible behaviour.

16. High Expectations: Both parent(s) and
teachers encourage the young person to do
well.

Social Competencies

32.

33.

34.

35

.

36.

Planning and Decision Making: A young
person knows how to plan ahead and make
choices.

Interpersonal Competence: A young person
has empathy, sensitivity, and friendship
skills.

Cultural Competence: A young person
has knowledge of and comfort with
people of different cultural/racial/ethnic
backgrounds.

Resistance Skills: A young person can resist
negative peer pressure and dangerous
situations.

Peaceful Conflict Resolution: A young person
seeks to resolve conflict non-violently.

Constructive Use of Time

17. Creative Activities: A young person spends
three or more hours per week in lessons or
practice in music, theatre, or other arts.

18. Youth Programs: A young person spends
three or more hours per week in sports,
clubs, or organizations at school.

19. Community: A young person spends one
or more hours per week in activities in the
community.

20. Time at Home: A young person is out with
friends “with nothing special to do” two or
fewer nights per week.
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Positive Identity

37.

38.

39.

40.

Personal Power: A young person feels they
control the "things that happen to me."

Self-Esteem: A young person reports having
a high self-esteem.

Sense of Purpose: A young person reports
that “my life has purpose”.

Positive view of personal future: A young
person is optimistic about their personal
future.

10



Studies were excluded if they did not demonstrate
impact and direct relevance to healthy school
activations within a comprehensive whole-school
approach. Specifically, studies that emphasized
professional development and assessment for
learning systems; research on intercultural education
in Australia; studies focused on resilience as a means
to promote health; investigations into the roles

of casual relief teachers in Australia; evaluations
testing theoretical frameworks of whole-school
interventions aimed at improving student learning
outcomes; work on physical education classes, whole
community, whole child approach that focused
solely on implementation processes and suggestions
without assessing impact; theoretical discussions on
implementation practices; whole-school initiatives
aimed at literacy evaluation, counselling, and blood
pressure control; studies focused on the evaluation
or validation of protocols; and research on human
rights education, music, and youth radicalization.
These exclusions ensure the review remains focused
on relevant, impactful research aligned with our
objectives.
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Among the studies analyzed, 11 employed a mixed
methods approach, combining qualitative and
quantitative techniques to provide a comprehensive
understanding of the interventions' effects. Another
11 studies used a qualitative methodology, focusing
on in-depth insights, participant perspectives,

and contextual factors influencing the success of
the interventions. The remaining 25 studies were
quantitative, providing measurable outcomes,
statistical analysis, and objective assessments of the
interventions' impact.

In total, the selected papers represented data from 161
schools and 13 countries, involving 10,056 parents/
caregivers, 5,469 school staff, and 143,352 students. Of
the students, the majority of healthy school activations
fell under the Comprehensive School Health Social

and Physical Environment pillar, benefiting 122,467
students. The Partnerships and Service pillar had
17,708 student beneficiaries, the Teaching and Learning
pillar had 3,177 student beneficiaries, and no policy
activations were reported. Together, these studies
provided a multifaceted perspective on the value and
effectiveness of healthy school activations worldwide.

11



FINDINGS

The findings from these studies demonstrated that mean outcomes associated with the healthy school
healthy school activations positively influence the activations as reported in the study. It illustrates how
attainment of developmental assets, which are key each activation aligns with specific developmental
factors in supporting the overall well-being, growth, assets and shows the average impact these activations

have had on them. This comparison helps to visualize
the relationship between healthy school activations
and their effectiveness in promoting the developmental

and success of youth.

Figure 4 illustrates the impact of healthy schools

activations on developmental assets. Table 3 provides assets.
a detailed overview, linking both the presence of
the developmental assets and the corresponding
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Figure 4. Impact of Healthy School Activations on Development Assets
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Table 3. Summary of findings from meta-analysis

Developmental Prevalence within Mean Healthy School Student Outcomes

Asset the Selected Papers Reported

35% increase in support through a caring
Support 17 school environment and neighbourhood, adult
relationship and parental involvement.

39% increase in psychological, environmental, and

Empowerment 1 physical safety.

31% increase in school boundaries, adult
12 role models, positive peer influences, and
encouragement.

Boundaries and
Expectations

35% increase in sports, physical, social, and

Corsiediie e o 15 creative activity participation in before, during,

Time and after school activities.
Commitment to 12 44% increase in achievement motivation, school
Learning engagement, and bonding.
o . ) . .
Positive Values 16 35% increase in health-promoting behaviours and

habits, integrity, and personal responsibility.

38% increase in planning and decision-making,
Social Competencies 13 interpersonal and cultural competence, resistance,
and positive conflict resolution skills.

40% increase in sense of optimism, personal

Fediie eendiy) 13 control, self-esteem, meaning, and purpose.
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DISCUSSION

Distribution of external and internal assets in healthy school activations

Understanding the distribution of external and internal
assets in healthy school activations is crucial for
identifying the areas of greatest impact and uncovering
opportunities for further development. Among the
external assets, 17 activations focused on enhancing
support, and 15 aligned with the constructive use of
time assets. Activations that enhanced boundaries

& expectations were moderately represented, with a
prevalence of 12, and 11 focused on empowerment.

For internal assets, activities that contributed to
the development of positive values stood out as the
most frequently observed, with a prevalence of 16.

Activations that built social competencies and positive
identity were equally represented, with 13 papers,
while 12 advanced students’ commitment to learning.
Overall, programs that enhanced student support and
positive values emerged as the most prominent focal
point within healthy school activations. In contrast,
empowerment and commitment to learning were

less frequently emphasized, suggesting potential
areas for increased focus. The relatively balanced
representation of internal and external assets indicated
a holistic approach to fostering both individual and
environmental development.

RIPPLE EFFECT ANALYSIS

Finally, using the data from our systematic review

and meta-analysis, we extrapolated the findings

to support a ripple effect evaluation to assess the
broader cascading impact of the healthy school
initiatives. The ripple effect analysis focused on
understanding how increases in developmental assets,
such as empowerment and social competencies, can
impact not only the students directly involved in the
interventions but also their peers, teachers, and the
wider school community. Ultimately, this approach
provided valuable insights into how healthy school
interventions can create both immediate and lasting
changes at the population level, with enduring benefits
for the entire school environment after the activation is
complete.

We conducted an additional literature review to
determine the ripple effects of healthy schools and the
developmental assets they nurture. What we found was
that each developmental asset is far-reaching and can
contribute to the creation of a healthier, more cohesive,
and thriving society.

The 50 papers included in the systemic review profiled
a diverse range of healthy school activations, including
healthy food and physical activity programming,
mental wellbeing supports, school and community
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partnerships, mental health education, trauma-
sensitive practices, and bullying reduction initiatives.
The involvement of 10,056 parents/caregivers, 5,469
school staff, and 143,352 students underscores the
potential reach of healthy schools and their ability

to reinforce both external assets, like supportive
relationships and empowering school environments,
and internal assets, such as positive identity and
social competencies. As well, through their diversity,
these activations demonstrated their potential to
cultivate environments where children and youth

can thrive, ultimately contributing significantly to the
developmental assets essential for lifelong success and
resilience.

The impacts also extended to broader community
engagement, encouraging lifelong civic participation
and fostering inclusivity. Schools served as hubs of
positive change, influencing public health, reducing
aggression, and creating safer neighbourhoods.
Teachers experienced increased job satisfaction

and retention, while families and communities

were empowered to reinforce healthy habits. This
interconnected cycle of improvement ensured that the
benefits of healthy schools extended beyond individual
students, promoting healthier, more connected, and
resilient communities over time.
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Developmental Asset: Support

Creating a supportive school environment has a
positive (35%) impact on student well-being, fostering
resilience, academic success, and life skills. Initiatives
like APPLE Schools in Canada and Health Promoting
Schools in Hong Kong demonstrate the value of
comprehensive approaches involving students, staff,
families, and communities. These programs improve
school connectedness, belonging, and mental health
by addressing safety, promoting positive behaviours,
and strengthening relationships. Active parental
involvement reinforces these efforts, enhancing
academic performance and emotional well-being.
Interventions such as restorative practices and
nutrition programs further contribute to inclusive,
nurturing environments, reducing stress, and
promoting lifelong health. Collectively, these efforts
underscore the importance of collaborative, whole-
school approaches in creating spaces where students
thrive academically, socially, and emotionally.

Developmental Assets: Empowerment

Student-led interventions have been shown to increase
psychological, environmental, and physical safety by
39%, highlighting the effectiveness of empowering
students to actively shape and promote school

health. When young people feel valued by adults, it
boosts their self-esteem and sense of belonging and
encourages participation in community activities

that foster personal growth and social integration.
Giving youth meaningful roles cultivates leadership,
teamwork, and problem-solving skills, while
volunteering promotes empathy, social responsibility,
and emotional well-being. A safe environment at home,
school, and in the community supports academic,
social, and emotional development. By integrating
mental health education into schools, students build
resilience, coping skills, and a positive school climate,
benefiting both individual well-being and the broader
school community. Empowering youth in this way
enhances their sense of purpose, belonging, and
personal agency, creating a supportive environment for
their overall growth.
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Developmental Asset: Boundaries and
Expectations

A31% increase in school boundaries and expectations
highlights the importance of adult role models, positive
peer influences, and consistent encouragement in
shaping students' development. Clear and equitable
standards in schools provide structure, promoting
accountability and responsible decision-making,

while active community involvement fosters shared
accountability and safety. Positive adult role models
and supportive peers guide youth in navigating
challenges, building resilience, and making prosocial
choices. High expectations from parents and teachers
cultivate a growth mindset, motivating academic

and personal success. Additionally, professional
development programs for teachers, trauma-sensitive
practices, and emotional health initiatives contribute to
a positive school climate, reducing behavioural issues
and promoting resilience. Together, these factors create
a supportive environment that enhances students'
behaviour, self-esteem, and overall success.

15



Developmental Asset: Social Competencies

A 35% increase in health-promoting behaviours,
personal responsibility, and integrity highlights the
significant role individual actions play in enhancing
social competence, which is key to youth development
and well-being. Social competence enables youth to
navigate relationships effectively, fostering positive
outcomes across academic, social, and emotional
domains. It promotes healthier relationships, enhances
academic collaboration, boosts self-esteem, and
improves emotional regulation, all contributing to
resilience and mental well-being. Socially competent
youth are better equipped to resolve conflicts
constructively and manage stress, laying the foundation
for future success in personal and professional life.
Research supports the importance of collaborative
efforts between families, schools, and communities in
fostering safer, more connected environments, with
programs like emotion coaching and opportunities

for student autonomy further enhancing social skills.
Initiatives in Taiwan and other settings demonstrate
that partnerships between schools and universities can
amplify the impact of health-promoting efforts, creating
stronger networks that support emotional and social
competence. Overall, these comprehensive school
health models, which involve both students and staff,
promote a cohesive, supportive school culture that
benefits the entire community.
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Developmental Assets: Constructive Use of
Time

Participation in sports, physical, social, and creative
activities increased by 35% in schools with healthy
school initiatives, demonstrating the positive impact

of engaging students in structured activities before,
during, and after school. According to the Search
Institute’s Developmental Assets Framework, creative
activities such as music, theatre, and the arts foster
emotional development, creativity, and cognitive skills
like problem-solving and critical thinking. Similarly,
youth programs like sports and extracurricular activities
promote teamwork, leadership, physical activity,

and mental well-being, while improving academic
performance and emotional regulation. Healthy school
activations, involving teachers, parents, and students,
also enhance students' behaviours related to self-

care, fostering a culture of respect and collaboration
through restorative practices. Programs like FLASH

(Fit Lifestyle at School and at Home) link school and
community efforts to promote sustained physical
activity and healthy habits, which in turn improve
student engagement, reduce stress, and enhance
academic outcomes in subjects like reading and math.
Additionally, community involvement strengthens social
networks, leadership skills, and empathy, while limiting
unstructured time helps youth develop discipline and
time management. Overall, these initiatives create

an environment that supports personal growth, well-
being, and future success by encouraging positive social
interactions, reducing risky behaviours, and promoting
a balanced lifestyle.
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Developmental Assets: Commitment to
Learning

A 44% increase in achievement motivation, school
engagement, and bonding highlights the importance of
fostering a strong connection to school and academic
success, which plays a key role in youth's personal
development and lifelong learning habits. Achievement
motivation drives students to set and achieve goals,
fostering perseverance and a positive attitude toward
learning, which leads to higher academic success

and accomplishment. School engagement deepens
cognitive development, encourages critical thinking,
and improves academic outcomes. Integrating health
education into the curriculum enhances both well-
being and academic achievement, with students
engaged in holistic learning showing improved focus
and performance. Consistent dedication to homework
cultivates strong study habits, time management,

and self-discipline, essential for lifelong success.
Additionally, reading for pleasure improves literacy,
expands vocabulary, and fosters a love of learning,
further contributing to academic and personal growth.
Together, these factors lay a strong foundation for
lifelong learning, supporting positive attitudes toward
education and personal development throughout
students' academic journeys and beyond.
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Developmental Assets: Positive Values

The impact of positive values on youth is profound,
shaping their character, relationships, and approach
to life. Healthy school activations led to a 35%
increase in health-promoting behaviours, personal
responsibility, and integrity, emphasizing the role

of individual actions in promoting well-being. Youth
who value equality and caring develop empathy,
kindness, and a sense of community, which fosters
positive social relationships and emotional well-being.
Similarly, valuing social justice empowers youth to
advocate for fairness, addressing societal issues like
hunger and discrimination. Integrity builds confidence
and resilience, as youth who practice it make ethical
decisions and navigate adversity with trustworthiness.
Responsibility enhances problem-solving skills,
accountability, and self-regulation, while valuing
restraint promotes health-conscious behaviours, such
as avoiding risky activities.

School-based health programs, like those in
Amsterdam, Nova Scotia, and Ireland, demonstrate

the effectiveness of comprehensive approaches in
promoting healthy habits, reducing risky behaviours,
and improving long-term health outcomes. Additionally,
integrating healthy eating practices into school
wellness initiatives, as seen in studies from Ontario,
Oman, and China, supports healthier food choices and
strengthens family-wide health behaviors. Together,
these values lead to ethical decision-making, stronger
relationships, greater empathy, and healthier lifestyle
choices contributing to personal growth, community
engagement, and long-term societal benefits, including
improved health outcomes and workforce readiness.
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Developmental Assets: Social Competence

The impact of social competence on youth is vital

for shaping their ability to navigate relationships,
make informed choices, and engage positively with
others. A 38% increase in planning, decision-making,
interpersonal and cultural competence, resistance skills,
and conflict resolution abilities was observed through
healthy school activations. Youth with strong planning
and decision-making skills are better equipped to set
goals, manage time, and make responsible choices,
leading to academic success and personal growth.
Interpersonal competence, including empathy and
communication skills, fosters healthy relationships,
emotional understanding, and trust. Cultural
competence encourages respect for diversity, promoting
inclusivity and reducing prejudice, while resistance
skills help youth navigate peer pressure and avoid
risky behaviours, strengthening their self-confidence.
Peaceful conflict resolution abilities contribute to
emotional regulation and healthier relationships,
reducing aggression and promoting a supportive
environment.

Programs like Friendly Schools and restorative practices
address bullying, enhance psychological safety, and
build resilience in students, while trauma-informed
initiatives like HEARTS create safe, healing spaces in
schools. Comprehensive school health initiatives,
including teacher training, foster engagement, support
skill development, and reduce stress, ensuring that
youth are equipped with the social, emotional, and
academic skills necessary for success in school and

life. Together, these competencies contribute to well-
rounded individuals capable of thriving in diverse social
settings and navigating life's challenges with resilience
and confidence.
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Developmental Assets: Positive Identity

The impact of positive identity factors—such as
optimism, personal control, self-esteem, meaning, and
purpose—on youth is crucial in fostering confidence,
resilience, and personal growth. A 40% increase

in these factors highlights their role in long-term
success. Theorists like Erikson, Marcia, and Higgins
emphasize that identity is dynamic, learned, and
subjective, with emotional consequences. Erikson
views identity formation as a key developmental task
during adolescence, while Marcia's work focuses on
the exploration and commitment stages of identity
development. Higgins highlights the role of self-
discrepancies in shaping identity. When youth feel in
control of their lives, they develop a sense of agency
and self-efficacy, which fosters resilience and proactive
decision-making. High self-esteem strengthens their
sense of worth and mental health, while a sense of
purpose provides direction and motivation, leading

to goal-setting and long-term achievement. Optimism
supports perseverance, reduces stress, and promotes a
proactive approach to overcoming challenges. Research
shows that whole-school approaches, fostering
supportive environments and engaging students in
purposeful activities, enhance academic and personal
growth, contributing to a stronger sense of belonging
and resilience. These factors collectively empower
youth to navigate life with confidence, resilience, and a
clear sense of purpose, supporting emotional well-being
and a positive future outlook.
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CONCLUSION

Given the profound impact of healthy school
activations on student well-being, academic
achievement, and overall school climate, the ripple
effects highlight the healthy school approach as a
necessary and powerful component for building
developmental assets in children and youth. To
attend to this, investment is necessary to entrench
the critical foundational elements across all levels
of Canada's education system. Once this foundation
is set, school communities can implement more
inclusive and responsive activations to support each
and every student in attaining the developmental
assets they will need to succeed. The collaboration
of educators, students, families, and community
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partners is key. As observed through the systemic
review and meta-analysis, these activations best exist
as a comprehensive continuum of activations that
attend to students needs for physical activity, upstream
harm reduction, mental well-being support, respectful
relationships education, and social-emotional learning
that include both students and school staff, we can
create a supportive, wraparound, proactive, and
dynamic school culture that nurtures every student’s
mental, physical, and emotional development and
ensure that no student is left behind, no matter the
complexity of their needs.
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RECOMMENDATIONS

Our comprehensive review of Healthy Schools
interventions in Canada and across the globe
shows compelling evidence of greater student
outcomes and health-promoting behaviours.

The interventions described in the studies
demonstrated positive impacts on various
developmental assets, such as building strong
relationships between students and school staff,
fostering a sense of belonging and inclusion,

and promoting healthy lifestyle behaviours. The
Healthy Schools approach creates a robust ripple
effect that extends well beyond the classroom.
Continued support and investment in healthy
school programs are essential for sustaining these
benefits and promoting a culture of wellness for
future generations. We conclude with the following
recommendations:
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@

Policy Support

As noted in the systemic review, no papers
evaluated the impact of policy. This is a significant
gap. We recommend investment in local,
provincial, territorial, and national policies that
prioritize the implementation of as well as funding
and resources for healthy school activation,
ensuring all schools have the capacity and tools
they need to implement effective programs.

Training for Educators

Provide comprehensive professional development
for teachers and staff on health education, mental
wellbeing support strategies, and inclusive
practices to enhance their ability to promote
student well-being.

Evaluation and Research

Implement ongoing evaluation mechanisms

to assess the effectiveness of healthy school
programs, using data to inform best practices and
make necessary adjustments.

Awareness Campaigns

Develop and promote campaigns to raise
awareness about the importance of and the
impact of healthy school initiatives, engaging the
broader community, and encouraging support for
school programs.

Well-Being Initiatives for Teachers

Implement targeted wellbeing programs for
educators, focusing on stress management,
professional support networks, and work-life
balance strategies to ensure teacher resilience
and job satisfaction.
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